
Curriculum Overview Plan for Year 12 English Literature (A Level) 
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 Independent Learning (Ongoing) 

 
Topic 

Transition Unit 
‘A Streetcar Named Desire’  
Poetry of Thomas Hardy 

‘A Streetcar Named Desire’ (may be 
begun before half term) 
Poetry of Thomas Hardy and T S Eliot. 

‘Streetcar’ and into ‘Duchess of 
Malfi. 
Poetry of Thomas Hardy and T S 
Eliot. 

Duchess  
Unseen Prose: Victorian 

NEA 
Poetry 

NEA Comparison 
Unseen Poetry  
Comparison of ‘Duchess’ and 
‘Streetcar’ 

Reading of satellite texts 
Reading and Response to Critics 
Booklet of Unseen Prose and 
Unseen Poetry 
NEA 
 

Learning 
objective
s 

Transition unit 

 Familiarisation of unseen 
prose exam-style 
questions; 

 To expose students to the 
range of texts, authors 
and genres studied over 
the course; 

‘Streetcar’ 

 analyse how meanings are shaped 
in ‘Streetcar named Desire’. 

• show understanding of the cultural 
and contextual influences on readers 
and writers 
• use accurately a range of literary 
concepts and terminology, including 
knowledge of the principles and 
conventions of drama and dramatic 
verse. 
• reflect on different interpretations of 
literary texts; 
• identify and consider how attitudes 
and values are expressed in texts 
 
Poetry: 
 
• analyse how meanings are shaped in 
poetry texts and the ways writers 
adapt 
structure, form and language in poetry 
for effect 
• show understanding of the cultural 
and contextual influences on readers 
and 
writers 
• use accurately a range of literary 
concepts and terminology 
• reflect on different interpretations of 
literary texts, including, where 
relevant, 
critical interpretation; debate 
alternative ideas about a text and 
consider multiple 
readings 
• identify and consider how attitudes 
and values are expressed in texts 
 

 

‘Streetcar’ ‘Duchess ‘ 

 analyse how meanings are 
shaped in ‘Streetcar named 
Desire’ and ‘Duchess of Malfi’.  

• show understanding of the cultural 
and contextual influences on readers 
and writers 
• use accurately a range of literary 
concepts and terminology, including 
knowledge of the principles and 
conventions of drama and dramatic 
verse. 
• reflect on different interpretations 
of literary texts; 
• identify and consider how attitudes 
and values are expressed in texts 
 
Poetry: 
 
• analyse how meanings are shaped 
in poetry texts and the ways writers 
adapt 
structure, form and language in 
poetry for effect 
• show understanding of the cultural 
and contextual influences on readers 
and 
writers 
• use accurately a range of literary 
concepts and terminology 
• reflect on different interpretations 
of literary texts, including, where 
relevant, 
critical interpretation; debate 
alternative ideas about a text and 
consider multiple 
readings 
• identify and consider how attitudes 
and values are expressed in texts 
 

 

 ‘Duchess ‘ 

 analyse how meanings are 
shaped in ‘The Duchess of 
Malfi’ 

• show understanding of the 
cultural and contextual influences 
on readers and writers 
• use accurately a range of literary 
concepts and terminology, 
including knowledge of the 
principles and conventions of 
drama and dramatic verse. 
• reflect on different 
interpretations of literary texts; 
• identify and consider how 
attitudes and values are expressed 
in texts 
 
Unseen Prose:  
 
This component gives learners the 
opportunity to synthesise and 
reflect upon the knowledge they 
have gained from the course as a 
whole and to apply their skills of 
literary analysis to the examination 
of unseen prose texts. 

NEA 

 read texts in a variety of ways 
and respond critically and 
creatively 

• communicate fluently, accurately 
and effectively their knowledge, 
understanding 
and judgement of texts 
• use literary critical concepts and 
terminology with understanding and 
discrimination 
• identify and consider how attitudes 
and values are expressed in texts 
• show understanding of the cultural 
and contextual influences on readers 
and 
writers 
• draw on their understanding of 
different interpretations in 
responding to and 
evaluating texts 
 
Poetry: 
 
analyse how meanings are shaped in 
poetry texts and the ways writers 
adapt 
structure, form and language in 
poetry for effect 
• show understanding of the cultural 
and contextual influences on readers 
and 
writers 
• use accurately a range of literary 
concepts and terminology 
• reflect on different interpretations 
of literary texts, including, where 
relevant, 
critical interpretation; debate 
alternative ideas about a text and 
consider multiple 
readings 
• identify and consider how attitudes 
and values are expressed in texts 
 
 

NEA: 
read texts in a variety of ways 
and respond critically and 
creatively 
• communicate fluently, 
accurately and effectively 
their knowledge, 
understanding 
and judgement of texts 
• use literary critical concepts 
and terminology with 
understanding and 
discrimination 
• explore comparisons and 
contrasts between texts, 
establishing links and 
relationships 
• identify and consider how 
attitudes and values are 
expressed in texts 
• show understanding of the 
cultural and contextual 
influences on readers and 
writers 
• draw on their understanding 
of different interpretations in 
responding to and 
evaluating texts 

 
Unseen Poetry: 
 
This component gives learners 
the opportunity to synthesise 
and reflect upon the 
knowledge they have gained 
from the course as a whole 
and to apply their skills of 
literary analysis to the 
examination of unseen poetry 
texts. 

 To promote independent 
learning habits; 

 To consolidate learning in the 
classroom; 

 To extend and challenge 
students beyond learning in the 
classroom. 



Curriculum Overview Plan for Year 12 English Literature (A Level) 
 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 Independent Learning (Ongoing) 

 
Topic 

Transition Unit 
‘A Streetcar Named Desire’  
Poetry of Thomas Hardy 

‘A Streetcar Named Desire’ (may be 
begun before half term) 
Poetry of Thomas Hardy and T S Eliot. 

‘Streetcar’ and into ‘Duchess of 
Malfi. 
Poetry of Thomas Hardy and T S 
Eliot. 

Duchess  
Unseen Prose: Victorian 

NEA 
Poetry 

NEA Comparison 
Unseen Poetry  
Comparison of ‘Duchess’ and 
‘Streetcar’ 

Reading of satellite texts 
Reading and Response to Critics 
Booklet of Unseen Prose and 
Unseen Poetry 
NEA 
 

Knowled
ge/ skills 
to be 
gained 
 

Transition Unit 

 To understand how to 
engage with and evaluate 
critical views elicited from 
supporting extracts in 
unseen prose texts; 

 To understand how to 
engage with and evaluate 
contextual knowledge 
elicited from supporting 
extracts in unseen prose 
texts; 

 To develop the skills of 
close-reading and analysis 
of a writer’s language and 
methods; 

 To introduce students to 
the demands of writing 
and structuring an A Level 
essay.  

 ‘Streetcar’  

 Understanding of the plot 
and structure of ‘A 
Streetcar Named Desire’; 

 Understanding and 
applying the conventions 
of modern American 
drama. 

 Developing an 
understanding of 
characterisation; 

 Focused analysis on 
Williams’ language and 
methods. 

 Memorising of key 
quotations (closed-book) 
 

-  ‘Streetcar’  
- Understanding of the plot and 

structure of ‘A Streetcar Named 
Desire’; 

- Understanding and applying the 
conventions of modern American 
drama. 

- Developing an understanding of 
characterisation; 

- Focused analysis on Williams’ 
language and methods. 

- Memorising of key quotations 
(closed-book) 
 

- Hardy 
- Understanding and applying the 

conventions of the Victorian and 
modern poetic movements.  

- Developing an understanding of 
the key themes in Hardy’s poetry; 

- Detailed and focused analysis of 
the effect of Hardy’s poetic 
techniques and structural choices. 

- ‘Duchess of Malfi’ 
- Understanding of the plot and 

structure of the play; 
- Understanding and applying the 

conventions of revenge/ 
Jacobean  tragedy; 

- Developing an understanding of 
characterisation; 

- Focused analysis on Webster’s 
language and methods. 

- Memorising of key quotations 
(closed-book) 
 

- T.S. Eliot: 
- Understanding and applying the 

conventions of the Modernist 
poetic movement.  

- Developing an understanding of 
the key themes in Eliot’s’s 
poetry; 

- Detailed and focused analysis of 
the effect of Eliot’s poetic 
techniques and structural 
choices. 

-  
 

- Duchess of Malfi’ 
- Understanding of the plot and 

structure of the play; 
- Understanding and applying 

the conventions of revenge/ 
Jacobean  tragedy; 

- Developing an understanding 
of characterisation; 

- Focused analysis on Webster’s 
language and methods. 

- Memorising of key quotations 
(closed-book) 

- Unseen Prose: 
 

Unseen Prose: 
- To develop an understanding 

of the literary, historical and 
cultural context of 1880-1914.  

- To develop close reading skills. 
- Responding to a critical 

comment (supporting extracts) 
and using this to formulate 
clear and coherent arguments.  

-  

NEA:  
- Understanding of the plot and 

structure of the  NEA core novel; 
- Understanding and applying the 

conventions of Post Colonial 
literature.  

- Developing an understanding of 
characterisation and the use of 
narrative voice; 

- Focused analysis on Levy’s 
language and methods. 

- Memorising of key quotations 
(closed-book) 

 
Poetry:  
- Understanding and applying the 

conventions of both the 
Modernist poetic movement 
and the Victorian poetic 
movement 

- Developing an understanding of 
the key themes in Eliot and 
Hardy’s poetry; 

- Detailed and focused analysis of 
the effect of Eliot and Hardy’s 
poetic techniques and structural 
choices. 

 
 
-   

NEA:  
- Understanding of the plot 

and structure of the 
chosen satellite text 

- Understanding and 
applying the conventions 
of whichever satellite text 
is chosen.  

- Developing an 
understanding of 
characterisation within 
satellite text.  

- Focused analysis on 
chosen writer’s language 
and methods. 

- Planning of links between 
core and satellite texts.  

- Drafting and planning of 
NEA so that first draft is 
completed over summer 
holiday.  

 

Reading of Satellite Texts: 

 Students to read from a 
prescribed list of novels on 
the theme of post-
colonialism to be used as a 
comparison text for ‘Small 
Island’ 
 

Reading and Response to Critics 

 Students are given a range 
of critical material on 
Hamlet and Rossetti. 
Students select three 
articles for each, 
summarising and evaluating 
them.  
 

Booklet of Unseen Prose and Unseen 
Poetry 

 Students are given a range 
of unseen prose extracts 
(from Victorian era) and 
unseen poetry (from all 
periods). Students to read, 
annotate and plan 
responses to them.  

NEA 

 Meeting with NEA 
supervisor to discuss 
question and feedback on 
planning. 

 Writing a detailed plan that 
covers the AOs. 

 Writing first draft of NEA. 

 First draft of NEA submitted. 
 

Assessm
ent 
 

Students receive feedback in red 
and green with a clear WWW and 
EBI. In addition, their attainment 
for each assessment objective is 
also highlighted for additional 
clarity. Students are expected to 
respond to feedback by re-writing 
sections of their essay using 
photocopied exemplars and whole-
class feedback.  
 
Transition Unit 

 Formative – Extract from 
‘Things Fall Apart’ (NEA 
satellite text) 

Students receive feedback in red and 
green with a clear WWW and EBI. In 
addition, their attainment for each 
assessment objective is also 
highlighted for additional clarity. 
Students are expected to respond to 
feedback by re-writing sections of their 
essay using photocopied exemplars 
and whole-class feedback.  
 
 
 
‘Streetcar’  
Summative: 
Question taken from previous EDUQAS 
past paper but focusing on one text.  

Students receive feedback in red and 
green with a clear WWW and EBI. In 
addition, their attainment for each 
assessment objective is also 
highlighted for additional clarity. 
Students are expected to respond to 
feedback by re-writing sections of 
their essay using photocopied 
exemplars and whole-class feedback.  
 
 
 
‘Streetcar’  
Summative: Past paper question 

Students receive feedback in red 
and green with a clear WWW and 
EBI. In addition, their attainment 
for each assessment objective is 
also highlighted for additional 
clarity. Students are expected to 
respond to feedback by re-writing 
sections of their essay using 
photocopied exemplars and whole-
class feedback.  
 
 
MOCKS: 
Full Drama section (B) and section 
B poetry and Unseen prose. 
 

Students receive feedback in red and 
green with a clear WWW and EBI. In 
addition, their attainment for each 
assessment objective is also 
highlighted for additional clarity. 
Students are expected to respond to 
feedback by re-writing sections of 
their essay using photocopied 
exemplars and whole-class feedback.  
 
 
‘Small Island’ 
Question from previous exam paper 
from AQA to test understanding of 
core text.  

Students receive feedback in 
red and green with a clear 
WWW and EBI. In addition, 
their attainment for each 
assessment objective is also 
highlighted for additional 
clarity. Students are expected 
to respond to feedback by re-
writing sections of their essay 
using photocopied exemplars 
and whole-class feedback.  
 
Drama Texts: 
To answer a full EDUQAS 
exam question which tests 

All independent learning is set and 
marked on Teams (with the 
exception of NEA) 
 
NEA 

 Students are given verbal 
feedback on their planning 
to help them to write their 
first draft.  
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 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 Independent Learning (Ongoing) 

 
Topic 

Transition Unit 
‘A Streetcar Named Desire’  
Poetry of Thomas Hardy 

‘A Streetcar Named Desire’ (may be 
begun before half term) 
Poetry of Thomas Hardy and T S Eliot. 

‘Streetcar’ and into ‘Duchess of 
Malfi. 
Poetry of Thomas Hardy and T S 
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Booklet of Unseen Prose and 
Unseen Poetry 
NEA 
 

 Summative – Extract from 
‘A Small Island’ (NEA text) 

 Genre-specific vocabulary 
test (formative – EDUQAS 
Terminology Tooklit’) 

 
Hardy: 
Formative: Homework  
Summative: 
Past paper on Hardy question.  

Question taken from previous AQA 
exam question as question on single 
text.  
 
Eliot and Hardy 
Formative: previous EDUQAS past 
paper just focusing on ‘The Waste 
land’.   

comparison of the two drama 
texts. 
 

Links 
with 
prior/su
bsequen
t 
learning 

Transition Unit 

 This unit introduces 
students to the core and 
satellite NEA texts to be 
taught later in year 12.  

 The skills explicitly taught 
in the transition unit 
(unseen prose) are the 
foundations of the 
assessment for the entire 
course.  

 Students in this cohort did 
not study a unit of poetry 
and therefore this 
introduces them to the 
specific language methods 
used to explore poetry.  

 Students complete 
summer transition tasks 
after year 11 exams, 
reading one of the NEA 
satellite texts and 
responding to a critic. This 
unit starts to embed these 
skills, whilst introducing 
them to challenges and 
rigours of A Level 
literature.  

 
Intent3: Close reading) 

 ‘Streetcar’ 

 We feel ‘Streetcar’ is an accessible 
and engaging way to begin the A 
level course. 

 It builds on the work on close 
reading and assessment objectives 
established in the transition unit. 

 Students were taught this as part 
of their Induction lesson in y11 so 
again it makes an easy link with 
prior knowledge.  

 ‘Streetcar’ is assessed as a 
comparative text with ‘Duchess of 
Malfi’. We start with ‘Streetcar’ as 
it is more accessible but the 
teaching of ‘Streetcar’ makes 
some links to ‘Duchess’ so that 
these comparison skills are taught 
from the off. 

 ‘Hardy/ Eliot’ 

 This cohort has not done poetry in 
GCSE so we felt we needed to 
start with poetry and Hardy was 
more accessible than Rossetti. We 
started mainly with Hardy to 
‘ease’ students in.  

 By contrast, Elliot provides 
challenge but we felt we could not 
leave all the hard texts to y13. It 
would allow Eliot to be revisited in 
y13. Elliot was taught one Hardy 
was established.  

 
 
 
Intent: 1 Electrify 

 Focus moves to ‘Duchess’ after 
‘Streetcar as it is a more 
complex and unfamiliar text and 
students can use their 
knowledge of ‘Streetcar’ to 
compare with ‘Duchess’ . 

 See left.  
 

 ‘Hardy/ Eliot’ 

 This cohort has not done poetry 
in GCSE so we felt we needed to 
strat with poetry and Hardy was 
more accessible than Rossetti. 

By contrast, Elliot provides challenge 
but we felt we could not leave all the 
hard texts to y13. It would allow Eliot 
to be revisited in y13. Elliot was 
taught one Hardy was established. 
 
 
 
 
 
 
 
 
 
 
 
 
Intent: 3: Close reading) 

Unseen Prose: 

 Having studied Hardy 
previously in Autumn 2,, 
students will be able to 
draw on this prior 
knowledge in the unseen 
passages as they are 
drawn from 1880-1939 
period.  

 To build upon skills 
established in Transition 
unit. 

 
Duchess 
Focus moves to ‘Duchess’ after 
‘Streetcar as it is a more complex 
and unfamiliar text and students 
can use their knowledge of 
‘Streetcar’ to compare with 
‘Duchess’ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Intent: 1 Electrify 

 NEA: 

 As the coursework is worth 20%, 
we want to have it done by 
Christmas, so that students are 
free to focus on the final exams 
post Christmas.  

 Having introduced NEA texts via 
independent work and the y11-
12 transition unit and regular 
monitoring, student will now be 
in a position to choose their two 
texts to compare. 

 We chose ‘Small Island’ as our 
‘core’ text since a) it gives us 
control over the array of 
potential NEA tasks. b) it is a 
challenging and contemporary 
novel, with issues very much 
relevant today.  C) it throws up 
themes that link to many other 
texts that interest our teachers 
and allow them to teach and 
‘electrify’.  

 Poetry: 

 To complete remaining poems 
and to work on weaknesses 
from EOY exam for example if 
students were weak on context, 
we would hone in on this in 
teaching the final poems. 

 
 
 Intent: 7: Lifelong 

 NEA Comparison: 

 This term we will 
focus on comparison 
as the studnets will 
have chosen 
questions. The focus 
is very much on them 
planning and writing 
a first draft of their 
comparative NEA.  

 ‘Comparison 
‘Duchess’ and 
‘Streetcar’: 

  We will use their 
areas of focus from 
the EOY exam to 
focus our teaching 
and to develop their 
understanding of 
links between the 
texts.  

Unseen Poetry: 

 Students have been 
exposed to a variety 
of poetic styles and 
forms through their 
study of Hardy, Eliot 
and Rossetti.  

 The poetry context 
of 1850-1939 has 
been covered 
through previous 
learning, so this unit 
will focus on the 
conventions of 
earlier and later 
poetry 

 
 
Intent 6: Empathy) 

Rationale: 
 
Reading of Satellite Texts: 
Students are asked to read the core 
text (Small Island) and three satellite 
texts so that they can make an 
informed choice on their comparison 
text and have a good understanding 
of the genre.  
 
NEA:  
The NEA has a deadline of the end of 
the summer term (1st draft) to 
enable teachers to mark over the 
holidays and give feedback in 
September.  
 
Reading and Response to Critics 
Students must respond to a range of 
critical views across all components. 
This unit gives students some 
autonomy in their critical reading 
and links to the texts being studied 
co-currently.  
 
Booklet of Unseen Prose and Unseen 
Poetry 
Students have been taught the 
approaches for responding to unseen 
texts, so this unit gives students an 
opportunity to consolidate, as well as 
being exposed a range of 
periods/forms/styles.  
 
Intent: (7: Lifelong) 
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Poetry of Thomas Hardy and T S Eliot. 
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Poetry of Thomas Hardy and T S 
Eliot. 
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Booklet of Unseen Prose and 
Unseen Poetry 
NEA 
 

Literacy/
numerac
y skills 
 

Development of essay-writing 
skills: 
• organise responses in a clear and 
effective academic style and 
register with 
coherent written expression 
• use accurately quotations and 
references to texts and sources. 
 

SPAG focus on NEA feedback 
sheets used to promote 
independence with students 
proof-reading their work for 
accuracy. 
 
 
 
Eduqas Terminology Toolkit 
used with students for future 
reference.  
 
Narrative structure, narrative 
voice, symbolism 

Development of essay-writing skills: 
• organise responses in a clear and 
effective academic style and register 
with 
coherent written expression 
• use accurately quotations and 
references to texts and sources. 
 

SPAG focus on NEA feedback 
sheets used to promote 
independence with students 
proof-reading their work for 
accuracy. 
 
Expressionism, Victorian Realism, 
Modernism 

Development of essay-writing skills: 
• organise responses in a clear and 
effective academic style and register 
with 
coherent written expression 
• use accurately quotations and 
references to texts and sources. 
 

SPAG focus on NEA feedback 
sheets used to promote 
independence with students 
proof-reading their work for 
accuracy. 
 
Revenge Tragedy, Stream of 
Consciousness, Meter 

Development of essay-writing 
skills: 
• organise responses in a clear and 
effective academic style and 
register with 
coherent written expression 
• use accurately quotations and 
references to texts and sources. 
 

SPAG focus on NEA feedback 
sheets used to promote 
independence with students 
proof-reading their work for 
accuracy. 
 
Imagery, Semantic fields, 
Critical reception 

Development of essay-writing skills: 
• organise responses in a clear and 
effective academic style and register 
with 
coherent written expression 
• use accurately quotations and 
references to texts and sources. 
 
SPAG focus on NEA feedback sheets 
used to promote independence with 
students proof-reading their work for 
accuracy. 
 
Post-colonialism, Displacement, 
Discrimination 

Development of essay-
writing skills: 
• organise responses in a 
clear and effective academic 
style and register with 
coherent written expression 
• use accurately quotations 
and references to texts and 
sources. 
 
SPAG focus on NEA feedback 
sheets used to promote 
independence with students 
proof-reading their work for 
accuracy. 
 
Tone, Poetic structure (e.g. 
enjambment, juxtaposition) 

Students are expected to look up 
unfamiliar vocabulary identified in 
critical reading.  
 
Development of essay-writing skills: 
• organise responses in a clear and 
effective academic style and register 
with 
coherent written expression 
• use accurately quotations and 
references to texts and sources. 
 
SPAG focus on NEA feedback sheets 
used to promote independence with 
students proof-reading their work for 
accuracy. 

 


